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The Generalist’s Corner

Teaching Generation Me

Jean M. Twenge1

Abstract
Today’s college students are significantly different from previous generations. On average, they are overconfident, have high
expectations, report higher narcissism, are lower in creativity, are less interested in civic issues, and are less inclined to read long
passages of text. They are highly confident of their abilities and received higher grades in high school despite doing fewer hours of
homework than previous generations. They also believe in equality regardless of ethnicity, gender, or sexual orientation.
Strategies for teaching Generation Me include: frequent and honest feedback on performance; interactive learning; explaining why
the material is important; using images and video clips; eliminating makeup exams and exceptions; and shorter textbooks.
Teachers can use self-esteem and success as an example of a correlation explained by reverse causation and/or confounding
variables, and can cover cultural differences such as individualism and collectivism. Overall, the best practice may be solutions that
preserve high standards for learning but accommodate this generation’s preferences.
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We had just finished lunch when a faculty member in his 50s

turned to me and said, ‘‘Here’s what I really want to know from

your talk: Are the students actually different now, or am I just

getting old?’’

Since the 2006 publication of my book on generational

differences, Generation Me, I have heard this question at

almost every faculty development seminar I have given. With

the rapid pace of technological change, even young faculty

members sometimes feel generationally disconnected from

their students. Faculty also want to know how to bridge the

generational gap and best understand those they teach. But are

there true generational differences, or are these just perceptions

biased by age and experience?

The best way to answer that question is to turn to empirical

data—preferably time-lag data that can separate the effects of

age and generation. Some studies gather the mean responses

of students on popular psychological measures from published

research reports and dissertations throughout the years (called a

cross-temporal meta-analysis; see, e.g., Gentile, Twenge, &

Campbell, 2010; Konrath, O’Brien, & Hsing, 2011). Others

rely on large, nationally representative surveys conducted

every year, such as the Monitoring the Future survey of high

school students or the American Freshman study of entering

college students (Thornton & Young-DeMarco, 2001; Twenge,

Campbell, & Freeman, 2012).

Summary of Generational Differences

These studies have consistently found significant generational

differences, especially in attitudes and traits connected to

individualism. Recent generations of young people are higher

in self-esteem, agentic traits, assertiveness, and high expecta-

tions for the future (Gentile et al., 2010; Reynolds, Stewart,

Sischo, & MacDonald, 2006; Twenge, 1997, 2001; Twenge,

Campbell, & Gentile, 2012b). Narcissistic personality traits are

also higher in more recent generations across four data sets

(Stewart & Bernhardt, 2010; Twenge & Foster, 2010). One

data set that originally showed no change in narcissism (Trzes-

niewski, Donnellan, & Robins, 2008) demonstrated a signifi-

cant increase once a confounding variable was controlled

(Twenge & Foster, 2010).

Perhaps most relevant for the classroom, entering college

students are increasingly likely to believe they are above

average in attributes such as academic ability, writing ability,

intellectual self-confidence, and drive to achieve (Twenge

et al., 2012b). These increases are not due to changes in actual

ability, as objective measures such as standardized test scores

have either remained stable or decreased over time. The

increases are also not due to greater effort, as recent high school

and college students report studying for fewer hours than their

predecessors. One reason for students’ inflated self-perceptions

might lie in the more subjective feedback they receive in the

form of grades: Twice as many high school students in 2010
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(vs. 1976) graduated with an A average. This also means that

high school students have been given better grades for doing

less work.

This generation also has unrealistically high expectations.

Twice as many high school seniors in 2000 (vs. 1976) said they

planned to earn a graduate degree; by 2000, fully half of high

school seniors aimed for graduate education, and this rose to

59% by 2010. The number of people who actually earned

graduate degrees, however, remained about 9% (Reynolds

et al., 2006). The number of students who expected to work

in a ‘‘professional’’ job also increased, with 75% of high school

seniors expecting to work in such a job by the age of 30.

Reynolds, Stewart, Sischo, and MacDonald (2006) concluded

that recent generations had become too ambitious, with many

setting goals that might not be right for them. Data on college

students suggest the same: Three of four expect to earn an

advanced degree, many more than actually will.

Young people are also increasingly optimistic about how

they will perform in the future. In 1975, only one of three high

school students predicted they would be a ‘‘very good’’ spouse

or parent (the top choice offered), but by 2006, one of two pre-

dicted the same stellar outcome. Even more striking, two of

three students in 2006 predicted they would be ‘‘very good’’

workers on a job (compared to one of two who guessed so in

1975). So by 2006, two thirds of students predicted that they

would perform in the top 20% in their adult jobs (Twenge &

Campbell, 2008).

Other generational shifts may also have implications for

classroom teaching. Scores on a standard measure of creativity

have declined, particularly since 1990 (Kim, 2011). College

students are now more likely to say they value becoming very

well-off financially and that they are attending college to make

more money. They are also less likely to say they think about

social issues or care about politics and government affairs

(Twenge et al., 2012b).

On the positive side, today’s students are more likely to

believe in racial and gender equality and are markedly more

supportive of gay rights than previous generations (for a

review, see Twenge, 2006). Younger generations also score

higher on intelligence tests, particularly those measuring rea-

soning ability and math skills, though much of the gain

occurred at the lower end of the IQ distribution (Flynn &

Weiss, 2007). At the same time, fewer young people read books

(National Endowment for the Arts, 2004), suggesting a decline

in the ability to read long passages of text. Instead, young

people read e-mails and short bits of text on web pages much

more regularly than they read books.

Of course, not all variables show generational differences. Few

generational differences appear in the importance of making a

contribution to society, feeling hopeless, skipping school, want-

ing to own a business, and engaging in antisocial behavior (Trzes-

niewski & Donnellan, 2010; Twenge, Campbell, & Freeman

(2012)). High school students often do not show the generational

increase in self-esteem found in middle school and college

students (Gentile et al., 2010; Trzesniewski & Donnellan, 2010;

Twenge & Campbell, 2001). The lack of change in these variables

led Trzesniewski and Donnellan (2010) to conclude that genera-

tional changes do not exist; however, the majority of studies,

including their own, have shown generational differences on

many variables. For example, Trzesniewski and Donnellan found

generational differences larger than one tenth of a standard devia-

tion on 20 of the 31 variables they analyzed. Generational differ-

ences also vary in size, and there is usually more variance among

groups than between groups. Thus, as with any study of group dif-

ferences, the average differences do not apply to every individual.

How Might These Generational Differences
Impact Teaching?

The generational shifts toward individualism, overconfidence,

and high expectations may impact the teaching of psychology

in at least two ways. First, these shifts may have implications

for the structure, style, and syllabus of a course. Second, they

may influence the presentation of certain course content,

particularly content on self-esteem, culture, gender, and ethni-

city. It should be noted, however, that many of the teaching

practices I recommend below have not been studied directly.

Thus, although these recommendations stem from research

on generational differences, future studies should examine

directly whether they are more effective for this generation

than for previous generations.

Due to the increase in self-confidence and narcissism, some

faculty have noticed an increase in entitlement in the class-

room. For example, Greenburger, Lessard, Chen, and Farruggia

(2008) found that 65% of college students agreed that, ‘‘If I

explain to a professor that I’m trying hard, he/she should

increase my grade.’’ A third of college students also agreed

that, ‘‘If I attend most of the classes, I deserve at least a B.’’

To combat these attitudes, the course syllabus should be very

specific about what requirements students will need to earn cer-

tain grades; the syllabus should also note that grades will not be

changed except for clerical or mathematical errors. Teachers

should also eliminate or severely restrict special accommoda-

tions such as makeup exams; one way to do this is to allow each

student to drop his or her lowest exam score.

Teachers can temper high expectations and overconfidence

by providing frequent feedback. The old model of two tests—a

midterm and a final—is not effective for this group. Instead,

Generation Me benefits from a realistic assessment of their

performance early in the process. Feedback on class presenta-

tions and writing assignments might also be more effective if it

comes from fellow students, especially if several students

provide similar criticisms. Having students provide feedback

to one another makes it less likely that they will dismiss the

feedback or deem the teacher unfair for giving negative feed-

back. Of course, students will need instruction on how to give

feedback that is constructive, specific, and neither too blandly

positive or too harshly negative. Fortunately, this is a useful

skill for students to develop even apart from any benefits for

lowering entitlement.

The decline in reading long texts such as books and the

growth of technology revolving around images suggests that
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teachers should use classroom time differently with this gener-

ation. Lectures should include plenty of images and short

videos. Generation Me’s self-confidence and easy access to

information also leads them to prefer interactive learning to

straight lectures. Demonstrations, lab activities, discussions,

and Socratic questioning are all useful techniques for keeping

students engaged.

Textbooks present another challenge, as many students do not

read them (e.g., Sikorski et al., 2002). Textbook publishers are

beginning to respond to generational changes by shortening

undergraduate textbooks and printing more material in easy-to-

digest chunks. This trend is likely to continue; few young people

today, even high achievers, enjoy sitting quietly and reading a

book. Instead, they attempt to multitask, doing homework while

surfing the web and exchanging instant messages with friends (I

say ‘‘attempt to’’ because research in cognitive psychology has

demonstrated that people cannot truly multitask; instead, they

must sequentially switch their attention back and forth, which

depletes cognitive resources and makes multitasking a poor

strategy, e.g., Pashler, 1998).

This generation’s beliefs may also influence the discussion

of popular topics in psychology courses. For example, many

courses cover research on self-esteem. During this generation’s

lifetime, American culture has consistently linked self-esteem

and even narcissism with success. Aphorisms such as ‘‘Believe

in yourself, and you can do anything’’ and ‘‘You can be

anything you want to be’’ are common (Twenge, 2006), and

phrases such as ‘‘I’m the best,’’ ‘‘Me first,’’ ‘‘I love me,’’ and

‘‘I am special’’ have increased substantially in American books

since 1960 (Twenge, Campbell, & Gentile, 2012a).

However, most studies on self-esteem show no direct link to

success (for a review, see Baumeister, Campbell, Krueger, &

Vohs, 2003). For example, most of the correlation between

self-esteem and academic achievement disappears when outside

variables such as family background are controlled. Any relation

that is left is explained by achievement causing self-esteem, not

by self-esteem causing achievement. Asian American children,

for example, have the lowest self-esteem of any ethnic group

in the United States (Twenge & Crocker, 2002), yet have the best

academic achievement. Self-esteem and achievement are thus

good examples of a correlation explained by reverse causation

or confounding variables. At the same time, self-esteem and

success makes for an interesting topic of discussion because it

challenges the core beliefs of this generation of students.

Cultural differences are also fodder for discussion, as these

students have been exposed to cultural differences online, on

TV, and in the diverse backgrounds of the people they know.

On the other hand, most students do not initially have the

vocabulary or understanding of how cultures differ beyond

superficial differences in language, dress, and food. Framing

cultural differences in terms of individualism and collectivism

often helps students understand the origin of their own beliefs

and gives them a new perspective for understanding others.

Many in this generation see gender and racial equality as

nonissues. They are too young to remember racial segregation

or a time when women were discouraged from going to college

(in fact, women now receive nearly 60% of college degrees).

Although they are aware of gender and racial differences, they

often do not realize the bias and prejudice that still exists.

Students are sometimes reluctant to discuss these issues at first,

but especially if teachers begin with gender differences, lively

discussions often result. In my social psychology classes, I often

ask students, ‘‘If you could have only one child, would you want

a girl, a boy, or does it not matter to you?’’ The inevitable

mention of sexuality (‘‘I wouldn’t want a girl because I know

what teenage boys are like—I am one!’’) is often enlightening.

General Advice for Teaching Generation Me

Although Generation Me has many strengths such as tolerance

and a drive to succeed, some students can be too confident; oth-

ers crack under the pressure of sustaining high achievement and

develop mental health problems (for a review, see Twenge,

2006). Given rampant grade inflation, these students’ previous

educational experiences have often not prepared them for the

hard work and challenges required to succeed.

Educators can take several steps to teach this generation

better. First, teachers need to try to understand their students’

perspectives and realize that they are reflections of their culture.

Students are doing exactly what their parents and teachers and

the media have taught them. Second, teachers need to meet their

students ‘‘where they live’’ by breaking lectures into short

chunks, using video, and promoting hands-on learning.

However, standards for content and learning should remain the

same and should be fair to everyone. If one student asks for, and

receives, special treatment, it shortchanges the rest of the class

and the ‘‘special’’ student in the long run (the longer he or she

receives special treatment, the more difficult it will be to succeed

in a world that does not confer special treatment just for asking).

Educators cannot compromise on the material they are teaching.

With more entitled students, more will demand better grades for

less work—just as they received in high school.

Today’s students often need the purpose and meaning of

activities spelled out for them. Previous generations had a sense

of duty and would often do what they were told without asking

why. Most young people no longer respond to appeals to duty;

instead, they want to know exactly why they are doing

something and want to know they are having a personal impact.

This is an opportunity: If young people understand the deeper

meaning in what they are learning, they can bring their energy

and passion to a task. Although self-esteem and narcissism do

not necessarily help people succeed, teachers can harness their

students’ desire for attention by providing recognition for good

performance and for helping others. Educators must make sure,

however, that students’ overconfidence does not lead to failure;

educators should also emphasize the importance of less visible

tasks.

Teaching Generation Me can be rewarding, especially if

teachers can understand their students’ perspective. It is not just

that we are getting older (although we are!); today’s students

really are different. But we can take a page out of the book

of youth and learn to adapt—not to compromise our standards,
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but to make changes that both faculty and students will

welcome.

Declaration of Conflicting Interests

The author declared no potential conflicts of interest with respect to

the research, authorship, and/or publication of this article.

Funding

The author received no financial support for the research, authorship,

and/or publication of this article.

References

Baumeister, R. F., Campbell, J. D., Krueger, J. I., & Vohs, K. D. (2003).

Does high self-esteem cause better performance, interpersonal suc-

cess, happiness, or healthier lifestyles? Psychological Science in the

Public Interest, 4, 1–44.

Flynn, J. R., & Weiss, L. G. (2007). American IQ gains from 1932 to

2002: The WISC subtests and educational progress. International

Journal of Testing, 7, 209–224.

Gentile, B., Twenge, J. M., & Campbell, W. K. (2010). Birth cohort

differences in self-esteem, 1988–2008: A cross-temporal

meta-analysis. Review of General Psychology, 14, 261–268.

Greenburger, E., Lessard, J., Chen, C., & Farruggia, S. P. (2008). Self-

entitled college students: Contributions of personality, parenting,

and motivational factors. Journal of Youth and Adolescence, 37,

1193–1204.

Kim, K. H. (2011). The creativity crisis: The decrease in creative

thinking scores on the Torrance Tests of Creative Thinking.

Creativity Research Journal, 23, 285–295.

Konrath, S. H., O’Brien, E. H., & Hsing, C. (2011). Changes in

dispositional empathy in American college students over time: A

meta-analysis. Personality and Social Psychology Review, 15,

180–198.

National Endowment for the Arts. (2004). Reading at risk: A survey of

literary reading in America. Retrieved from https://www.arts.gov/
publications/reading-risk-survey-literary-reading-america-0

Pashler, H. (1998). The psychology of attention. Cambridge, MA: The

MIT Press.

Reynolds, J., Stewart, M., Sischo, L., & MacDonald, R. (2006). Have

adolescents become too ambitious? High school seniors’ educa-

tional and occupational plans, 1976 to 2000. Social Problems,

53, 186–206.

Sikorski, J., Rich, K., Saville, B. K., Buskist, W., Davis, S. F., &

Drogan, O. (2002). Student use of introductory textbooks.

Teaching of Psychology, 29, 312–313.

Stewart, K. D., & Bernhardt, P. C. (2010). Comparing Millennials to

pre-1987 students and with one another. North American Journal

of Psychology, 12, 579–602.

Thornton, A., & Young-DeMarco, L. (2001). Four decades of trends in

attitudes toward family issues in the United States: The 1960s through

the 1990s. Journal of Marriage and the Family, 63, 1009–1037.

Trzesniewski, K. H., & Donnellan, M. B. (2010). Rethinking ‘‘Genera-

tion Me’’: A study of cohort effects from 1976–2006. Perspectives

in Psychological Science, 5, 58–75.

Trzesniewski, K. H., Donnellan, M. B., & Robins, R. W. (2008). Do

today’s young people really think they are so extraordinary? An

examination of secular trends in narcissism and self-enhancement,

Psychological Science 19, 181–188.

Twenge, J. M. (1997). Changes in masculine and feminine traits over

time: A meta-analysis. Sex Roles, 36, 305–325.

Twenge, J. M. (2001). Changes in women’s assertiveness in response

to status and roles: A cross-temporal meta-analysis, 1931–1993.

Journal of Personality and Social Psychology, 81, 133–145.

Twenge, J. M. (2006). Generation me: Why today’s young Americans

are more confident, assertive, entitled—and more miserable than

ever before. New York, NY: Free Press.

Twenge, J. M., & Campbell, W. K. (2001). Age and birth cohort

differences in self-esteem: A cross-temporal meta-analysis.

Personality and Social Psychology Review, 5, 321–344.

Twenge, J. M., & Campbell, W. K. (2008). Increases in positive

self-views among high school students: Birth cohort changes

in anticipated performance, self-satisfaction, self-liking, and

self-competence. Psychological Science, 19, 1082–1086.

Twenge, J. M., Campbell, W. K., & Freeman, E. C. (2012).

Generational differences in young adults’ life goals, concern for

others, and civic orientation, 1966–2009. Journal of Personality

and Social Psychology, 102, 1045–1062.

Twenge, J. M., Campbell, W. K., & Gentile, B. (2012a). Increases in

individualistic words and phrases in American books 1960-2008.

PLoS ONE, 7, e40181.

Twenge, J. M., Campbell, W. K., & Gentile, B. (2012 b). Generational

increases in agentic self-evaluations among American college stu-

dents, 1966–2009. Self and Identity, 11, 409–427.

Twenge, J. M., & Crocker, J. (2002). Race and self-esteem:

Meta-analyses comparing Whites, Blacks, Hispanics, Asians,

and American Indians and comment on Gray-Little and Hafdahl

(2000). Psychological Bulletin, 128, 371–408.

Twenge, J. M., & Foster, J. D. (2010). Birth cohort increases in

narcissistic personality traits among American college students,

1982–2009. Social Psychological and Personality Science, 1,

99–106.

Twenge 69

 at Millersville University Library on April 30, 2013top.sagepub.comDownloaded from 

http://top.sagepub.com/
https://www.arts.gov/publications/reading-risk-survey-literary-reading-america-0
https://www.arts.gov/publications/reading-risk-survey-literary-reading-america-0


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Gray Gamma 2.2)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 266
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 200
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.00000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 266
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 200
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.00000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 900
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 600
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.00000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier (CGATS TR 001)
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /Description <<
    /ENU <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        9
        9
        9
        9
      ]
      /ConvertColors /ConvertToRGB
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /UseName
      /Downsample16BitImages true
      /FlattenerPreset <<
        /ClipComplexRegions true
        /ConvertStrokesToOutlines false
        /ConvertTextToOutlines false
        /GradientResolution 300
        /LineArtTextResolution 1200
        /PresetName ([High Resolution])
        /PresetSelector /HighResolution
        /RasterVectorBalance 1
      >>
      /FormElements true
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 9
      /MarksWeight 0.125000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /UseDocumentProfile
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
  /SyntheticBoldness 1.000000
>> setdistillerparams
<<
  /HWResolution [288 288]
  /PageSize [612.000 792.000]
>> setpagedevice




